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ABSTRACT
This study investigated the contribution of classroom assessment practices on enhancing students’ academic performance in Mufindi District-Iringa region. It held three specific objectives namely to: determine the contribution of classroom assessment on students’ academic performance, ascertain perceptions on assessment tools used during classroom assessment and to examine challenges in the assessment and feedback procedures based on classroom assessment in secondary schools in Mufindi District. The study used mixed research approach and case study research design. The data were collected using questionnaires, interviews and documentary reviews. The study collected data from 100 students, 40 class teachers, 5 head of schools, 5 academic master/mistress and 10 parents. Findings revealed that provision of classroom assessments enhances students’ performance in final examination. It was also noticed that appropriate usage and preparation of assessment tools trigger student’s self-discovery, self-awareness and build self-esteem. Further, the study revealed that teachers have little skills of Information and communication technology (ICT) needed in lesson planning and preparation assessment tools to improve performance of students. The challenges outlined in this study called for immediate measures that emphasize ICT training to teachers as a working tool to improve the performance of students; and improving pedagogical skills to teachers would enhance students’ performance in schools. This study recommends to decision makers to allocate training budget for classroom teachers to improve teachers’ assessment skills and hence improve the performance of students in schools. 
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INTRODUCTION AND BACKGROUND OF THE PROBLEM
1.1 Introduction
This chapter covers the background of the study, statement of the problem, objectives of the study, research questions, and significance of the study, scope and limitation of the study.

1.2 Background of the Problem
Education is a strategic means of transforming mindset of people for the creation of well-educated nation equipped with the knowledge needed to competently and competitively solve the development challenges facing the nation (TIE, 2007).  It enables individuals to harness opportunities needed in socio-economic development (URT, 2000). Therefore, provision of quality education plays a greater role in socio-economic development of individual and nation as a whole. 

Assessment and evaluation in education are important in the determination of knowledge and skills acquired by learners. Although assessment in schools is set to measure the progress of individual student, it also allows individuals, communities, and countries to track the quality of schools and educational systems (Braun, Kanjee, Bettinger and Kremer, 2006). There are comprehensive materials regarding the values of assessment in education systems in the work of Braun et al. (2006). Likewise, the author provided significant information about need of evaluating assessment done in education systems. The study outlined some important components to be considered during the evaluation process including programs, curricula, organizations, and institutions (Braun et al., 2006). Further, the study suggested to classify the assessment into three namely; placement assessment, formative assessment and summative assessment. For interested readers are requested to visit the work of Braun et al. (2006) for detailed information about the assessment process.
  
Researchers and education expertise agree that formative assessment is the most appropriate method in carrying out assessment in classrooms. For example, Gronlund (2003) employed the method and showed the efficacy of approach to students facing learning difficulties. It was further noticed that teachers can identify learning weakness and strength of students in classrooms. Likewise, Stiggins (1985) suggested the teachers to prepare quizzes, tests, exercise and assignments as the way of conducting classroom assessment. The study revealed that results obtained from continuous assessment helps teachers to evaluate the effectiveness of teaching methods and learning strategies. Also, the study reported that assessments feedback assist students to identify their areas of strength and weakness which helps them to work hard to achieve their learning objectives. 

Apart from the two references, World conference of 1990 on Education for All (EFA) provided guidelines, goals and targets for expansion and improvement of Basic Education to all people. Many countries including Tanzania committed to achieve the Millennium Development Goals (MDG’s) by providing quality education to all in all levels including secondary education (TIE, 2007). The commitment followed with mobilization of resources for improving learning facilities and equipment, developing relevant curricular, preparing appropriate teaching methods (i.e., students centered) and preparation of effective assessment in education systems. TIE (2007) reported that Tanzania need update curriculum to cover the knowledge gap  found in the labor market. For more than five decades, the government of Tanzania has signed several treaties to improve quality of education in secondary schools. 

Elizabeth (2011) outlined many reforms made by the Government of Tanzania to meet its objectives and desired outcomes. Most the reforms made in education systems aimed to fit the self-reliance of 1967 under the umbrella of Arusha Declaration. The Government of Tanzania has been supporting education systems through policy development and its amendments to bring changes in the society. From the early days of independence to Arusha Declaration; most of the education reforms emphasized on learning by doing.  

Besides, the emphasis of learning by doing, continuous assessment was formalized and incorporated in National Examinations system. According to Ndalichako (2014) continuous assessment appeared in the education documents in 1976. The continuous assessment of students’ in classroom plus the final scores assisted education authority to gauge the knowledge and skills of students acquired during the learning process. In 2003, NECTA reported that assessment procedures to understand the characters and attitudes toward work were adopted from Cuba, China and the Democratic People’s Republic of Korea.  

In 1995, the Ministry of Education and Culture (MOEC) established task force to identify challenges facing education systems after the collapse of East Africa Community. The tasked team come with several suggestions including the formulation of Education and Training Policy, development and review of curriculum review, use of appropriate assessment procedures and improves teacher management and motivation (MOEC, 1995; TIE, 2007). The knowledge, skills and attitudes acquired by students in secondary education were emphasized because such level of education prepares them to join professional training and higher education institutions (TIE, 2007). 

Up to now, education system in Tanzania guided by the recommendation of 1995, where final scores include formative assessment (continuous assessment) and summative assessment (national examination). There is extensively information about distributions of marks in all levels of education for continuous assessment and final examination in NECTA reports. For details see information summarized in Table 1 and 2 about the examination results for Certificate of Secondary Education Examination (CSEE) and Advanced Certificate of Secondary Education Examination (ACSEE), respectively.

Table 1.1: Distribution of Student Grading, Weight, Ranges and Indication in CSEE
Grade	Weight	Grade Ranges	Indication
A	1	75 -100	             Excellent
B	2	65 - 74	             Very Good
C	3	45 - 64	              Good
D	4	30 - 44	               Satisfactory
F	5	0 - 29	               Fail
Source: NECTA Regulations (2016).

Mufindi District has been using assessment guidelines provided by Ministry of Education, Science and Technology (MoEST) through the National Examination Council of Tanzania (NECTA) (Table 1.1 & Table 1.2). However, the mode of assessment has been changing overtime due to the changes in education policy and examination guidelines. Up to now, there little information is known about the effectiveness of assessment tools used by teachers in classrooms to assess the performance of students in secondary schools particularly in Mufindi District. 

Table 1.2: Distributions of Student’s Grading, Weight, Ranges and Indication in ACSEE
Grade	Weight	Grade ranges	        Indication
A	1	80 - 100	         Excellent
B	2	70 - 79	         Very Good
C	3	60 - 69	          Good
D	4	50 - 59	           Average
E	5	40 - 49	           Satisfactory
S	6	35 - 39	           Unsatisfactory
F	7	0 - 34	            Fail
Source: NECTA Regulations (2016).

1.3	Statement of the Problem
Continuous assessment has drawn attentions of researchers and academicians due to its impact on students’ learning process. Mwebaza (2010) conducted research in Masaka District-Uganda and revealed that continuous assessment strategies positively contribute to the academic performance of students. For many years, assessment has been used to gauge the performance of students, schools and quality of education systems in Tanzania. Assessment made in classroom is pronounced to be the most important for developing education policy and improvement in education systems. Recently, many researchers and education expertise (e.g. HakiElimu, 2014; Komba, 2015; Ndalichako, 2014) argued that method used to carried out continuous assessment is not properly done and updated. Both researchers suggested a need to formulate sound related policies and plans to improve methods for conducting classroom continuous assessment in Tanzanian secondary schools. 

Despite many schools in the country to carry out continuous assessment in classrooms, there is little information about the effectiveness of the assessment tool used in the exercise. The absence of knowledge regarding appropriate tools to be used in carrying out continuous assessment in classrooms has been compromising performance of students and creates dilemma to education practitioners. Such an observation calls for further investigation on the contribution of classroom assessment on enhancing students’ academic performance in Mufindi District.

1.4	Objectives of the Study
This study used both general objective and specific objectives explained hereunder.

1.4.1	General Objective 
The general objective of this study was to investigate contribution of classroom continuous assessments on enhancing students’ academic performance in secondary schools. 

1.4.2	Specific Objectives of the Study
The general objective was achieved through the assessment of specific objectives addressed hereunder:
i.	To determine the contribution of classroom assessment on students’ academic performance in Mufindi District.
ii.	To assess the perceptions education stakeholders on assessment tools used during classroom continuous assessment.
iii.	To assess challenges of conducting classroom assessment to students in secondary schools in Mufindi District.

1.5	Research Questions
This study used the following research questions to assessment contribution of classroom continuous assessment on students’ academic performance:
i.	What is the contribution of classroom assessment on students’ academic performance in Mufindi District, Iringa region?
ii.	What are the perceptions of education stakeholders on assessment tools used during classroom assessment?
iii.	What are the challenges facing teachers on carrying out classroom continuous assessment in secondary schools in Mufindi District?

1.6 Significance of the Study 
Results obtained in this study have significant impact in community as it provides prosper ways carrying out classroom continuous assessment. Findings of the study offer a comprehensive understanding of policymakers and planners in education about the role of continuous assessment on the students’ academic performance. Results will assist them to design proper policies and plans necessary for effective and efficient implementation of classroom assessments on enhancing student academic performance in Mufindi secondary schools. The study provides a body of knowledge to the educational stakeholders about relevant and context-based classroom assessment procedures to enhance student academic performance in secondary schools. Findings are useful to academicians and education practitioners in developing theories and enlighten teachers’ regarding classroom assessment in secondary schools.

1.7 Scope of the Study
Many researches in education system have managed to outline several challenges, which found to compromise performance of students. There is little information about the tools used to assess students in classroom in the entire education system in Tanzania. This study was devoted to investigate the effectiveness of the classroom continuous assessment tools as provide by NECTA to assess students in Mufindi District particularly secondary schools. The study collected data from five secondary schools located in the different wards of the District. Therefore, findings should be interpreted based on the study area as mentioned in this work.

1.8 Limitations and Delimitations of the Study
During the data collection, some of the selected respondents were not available in the working areas. Some of these respondents were not available in schools because they went to attend family problems and others were in annual/maternity leave or assigned other duties out of the school. In this case, the research assistant/supervisor had to revisit to the respective school several times. It was very hard to reach parents in their households because they are out school settings. The data collection team had to use students to pass information to their parents about the visit and sometimes the team had to find them in their working premises. All these affected the proposed time and budget for conducting this research.

1.9 Organization of the Research Report













This chapter presents definitions of key terms, theoretical review, empirical studies, research gap and conceptual framework. 

2.2	Definition Key Concepts
This study has used several definitions and concepts to assess the problem under study as provided here under.

2.2.1	Measurement of Classroom Assessment Tools
The concept of measurement can be described as the process of determining the attributes of physical objects in terms of quantity (Braun et al., 2006). In this study, the concept of measurement should be understood as the process of determining knowledge acquired by students using measurement tools such as assignments, exercises and tests.

2.2.2	Assessment in Classroom
Assessment is the process of gathering evidences of students' performance over a period of time to determine learning and mastery of skills. The assessment can be placement, formative, diagnostic or summative assessment (Braun et al., 2006). In this study, the concept of classroom assessment is regarded as all forms of classroom instructional activities. These instructions are provided by teachers to students during and at the end of school to assess the acquisition of learning competencies of students. These include: questions and answers, individualized or group-based assignments, field reporting, weekly, monthly or mid-term and/or term and national examinations.

2.2.3	Students’ Academic Performance
Refers to the level attained by the learner after carrying out a continuous assessment activity. In this study students’ academic performance is regarded as students’ acquisition of high pass marks in their assignments, tests and examinations i.e., internal and national examinations. It also includes their ability to demonstrate acquisition of learning competencies including; communicating effectively, critical thinking, problem solving, decision making and analysis.

2.3	Theoretical Review
There are several theories elaborating principles of teaching and learning in secondary education. Assessment in classrooms is one of the cornerstones in education system. The effectiveness of the tools used to assess performance of the students in classrooms has been studied significantly in Gronlund (2003). In this study, learning and teaching theories have been explained accordingly. However, this study adopted two theories namely: self-determination and motivation theory to assess the effectiveness of tools to be used to classroom continuous assessment. 
 
2.3.1	Self -Determination Theory 
This study has chosen Self-Determination Theory (SDT) to determine the effectiveness of classroom assessment tools on students’ performance in secondary schools located in Mufindi District. The principle of SDT states that individual motivation in learning differs among the students.  SDT is determined and driven by contexts that support psychological needs that manifest in different ways; making student’s motivated for learning. The theory further states that psychological of learners is linked to learning behavior which observed in performance of the learner. Based on the SDT the assessment tools may motivate the students in learning process. The SDT used by Porter and Launder’s (1968) and Vroom’s (1964) to show the relationship between self-determination and performance of students in classrooms. 

2.3.2	Motivation Theory 
The motivation theory has been operating in two dimensions namely; intrinsic and extrinsic motivation. According to this theory, intrinsic motivation involves people with feelings, interest on performing a certain activity. Extrinsic motivation requires an instrumentality between the activity and consequences of tangible rewards. Findings obtained after applying this theory revealed that satisfaction does not come from the activity itself, but from extrinsic consequences produced by the activity. So, the extrinsic motivate students to perform a task because they are interested with external rewards (Deci, 2000). 

Therefore, the use of SDT and motivation theory as pioneered by Porter and Lawler (1968) has gained remarkable considerations the literature of education. The theories are used as benchmark in the assessment of tools used to carry out classroom continuous assessment in secondary education. This theory is related to the study because classroom assessment including oral questions, assignment, written exercise, homework, quizzes and project work. 
2.3.2	Empirical Studies 
Literature regarding the assessment of performance of students in classroom is very rich (see, Campbell, 2007; Hussain, 2008; Jabbarifar, 2009; Trede & Smith, 2012). For decades, researchers and education practitioners have dedicated time to understand the relation between education assessments with other fields. They also, managed to outline effective and weak methods used to assess performance of students in secondary schools. For example, Hussain (2008) investigated the effects of classroom assessment practices on students’ achievement. Findings suggested including students’ class characteristics and traditional assessment to explain the performance of students. The study further noticed that issues related to performance of students and methods used to assess the classroom continuous assessment is very complicated. 

Jabbarifar (2009) showed the importance of classroom assessment and evaluation in educational system. The results indicated that classroom assessment and evaluation are judgmental because it is hard to explain the level of knowledge attained by learners. Despite the weakness of providing information based on qualitative data, in research of education is the most appropriate approach for improving teaching methods. Campbell (2007) explored the performance of college students pursuing business degrees and the level of academic performance students with respect to gender and race line. The results indicated female students outperformed than their male counterparts irrespective of their races. 

Besides the tools used to assess students in classrooms, many researchers were concerned with the challenges of using the proposed tools. There are many researches about the challenges facing education system as explained in the next section. Trede and Smith (2012) assessed challenges of assessment in practice-based education. According to Trede and Smith, assessment in practice-based education (PBE) was introduced to ensure that graduates are safe, responsible and comply with standards. It was concluded that undertaking assessment on the practice-based is not luxury as it measures the level of competencies acquired by the trainees or students. 

A similar study carried out by Rodriguez (2004) about the role of classroom assessment in student performance in secondary schools in United States of America. The study of Brookhart (1997) suggested the use of cross-level interactions (between student characteristics and teacher practices) in classroom to motivate student effort and improve performance. The study recommended teachers to administer standardized tests and use different formats to set tests. Despite of the role of the classroom assessment on student’s performance, compatibility of the tools used to assess the classroom continuous assessment has appeared in different literature of education. For example, Brookhart (2010)  examined the capability of motivating students as tool of improving the performance of students in secondary schools. The study found that perceptions of task, self-efficacy, effort and achievement were resulted from the motivation. 

Crooks (1998) reviewed the impact of classroom assessment practices on student’s achievement and observed that the choice of classroom assessment approach has a vital effect on the extent to which teaching and learning are enhanced. It was noticed that proper choice of classroom assessment method allows teachers to diagnose problems facing students in attaining desirable learning outcomes. Bichi and Musa (2015) carried out  study to show the correlation between continuous assessment and examination scores of education courses using a sample of 200 students from faculty of education. Findings showed significant relationship between continuous assessment scores and examination scores of undergraduate students in the three education courses. 

The impact of continuous assessment on academic achievement and satisfaction of psychology students in Spain was studied by Maria, Pena and Perez (2012). Results provided a robust evidence of the positive impact of continuous assessment on all indices of academic outcomes. Likewise, Gul and Rodrigues (2012) reported that teacher’s feedback on students improved the performance of students in Pakistan. Findings revealed that the type of assessment tools used to reward and providing feedback to students tends to motivate them to learn. The relationship between the marking and feedback to students has appeared in literature of education.  For instance, Komba (2015) investigated the role of marking and giving feedback to pupils’ in Tanzanian primary schools. The study employed qualitative research approach to assess the problem under study. 

Findings provide useful information related to marking and provision of feedback. It was suggested to take precaution before issuing feedback because results discourage pupils from learning and attending schools. HakiElimu (2014) carried out the study to determine the the implementation of school based continuous assessment in Tanzania ordinary secondary schools. Results showed that the implementation of school based continuous accumulation is not properly done due to lack of teachers’ integrity, lack of uniformity in both assessment tools used and procedures for recording and reporting. 

Ndalichako (2014) examined the classroom assessment practices in secondary schools in Tanzania. Findings indicated that teachers are overburdened with heavy teaching and marking. It is worth noting that for them it is difficult to effectively use assessment strategies that could provide a clear picture of students’ learning outcome. The relationship between the assessment and student performance has been studied comprehensively in Black and Wiliam (1998). Researchers have different opinion concerning the assessment feedback on the performance. The majority argue that failure of providing feedback compromise the achievement of pupils in schools (McMillan & Hearn, 2008). Literature of education has managed to outline the importance of feedback to students and teachers. Teachers need the information to prepare daily lessons and students use it to determine their knowledge gained during the studied. 

Many researchers have suggested that assessment practices direct teachers to provide clear procedures of evaluating students’ while learning. Also, it identifies all areas with mistakes and strategies to improve the learning process. Apart from the suggested methods teachers may use alternative assessments and pre-established criteria to evaluate the students’ work before giving the evaluative task (McMillan and Hearn, 2008). In the same line, Hattie and Timperley (2007) and Sadler (1989) showed the relationship between the feedback and performance of students and noticed that the approach helps learners to their learning position. Nicol and Macfarlane-Dick (2006) stated that the quality of feedback can make a difference in students' achievement during the learning process. Therefore, each evaluator was recommended to set some principles to provide appropriate feedback. The most notable principles were clarified of expected performance, self-assessment in learning, delivering high quality information and promote teacher and peer discussion about learning to mention a few. 

Hattie and Timperley (2007) suggest that effective feedback must be able to answer three questions; What are the goals? What progress is being made toward the goal? What activities need to be undertaken to make better progress? From these questions one has ability to obtain useful feedback for improving the performance of students in schools. The study further showed procedures to carry out continuous assessment in classrooms to improve the performance of students in schools. The strategies to give feedback were resulted after combining the learning strategies theory (Oxford, 1990) and the four-level model (Hattie & Timperley, 2007). The integration between the two variables has shown significant positive relationship with the performance of students. 

However, process-level feedback must ground on the cognitive strategies in an attempt to assess performance of students. This is due to the fact that it involves a deep understanding of learning, and transference to other more difficult or untried tasks (Hattie & Timperley, 2007). Besides, Self-regulation-level feedback seems crucial since, the recommendations from that help in the use of metacognitive strategies (see Oxford, 1990) in planning, reflecting, and monitoring the learning process. The integration of feedback with learning strategies reduces discrepancies between current understandings/performance and a desired goal (Hattie & Timperley, 2007). Researchers and education practitioners have attempted to show the relationship between the assessment and the performance of students. However, there are limited information about the effectiveness of tools used to classroom continuous assessment in secondary schools in Mufindi District.

2.5 Research Gap 
Many studies (Campell, 2007; Hussain, 2008; Jabbarifar, 2009; Maria, Pena & Perez, 2012) to mention a few have been carried out on the assessment of students and their influence on student performance in different fashion and focus. Also, HakiElimu (2014) assessed the implementation of school-based continuous assessment in ordinary secondary schools of Tanzania. Findings showed that the implementation of school-based continuous accumulation is not properly done. There are several challenges identified in the research including lack of teachers’ integrity, uniformity in both assessment tools used and procedures for recording and reporting. Some studies have devoted time to analyze the importance of classroom assessment and evaluation in educational system (Jabbarifar, 2009). However, most of these studies have overlooked the inclusion of tools used to carry out classroom continuous assessment in secondary schools. The present study assesses the role of classroom assessment practices on student academic performance in secondary schools in Mufindi District-Iringa region.

2.6 Conceptual Framework 











Figure 2.1: Conceptual Model













This chapter discusses the research approach, research design, area of the study, target population, sample size and sampling procedures, research instruments, validity and reliability, data collection procedures and data analysis. 

3.2	Research Approach
This study employed both qualitative and quantitative research approaches because the most of the data needed must be quantified. Mixed research approach according to Creswell (2014) supplement the strengths of each other to improve the study. This approach has been adopted by many researchers due to its ability of identifying the strength and weakness of qualitative and quantitative research method. For details information about the efficacy of qualitative and quantitative visit the work of Creswell (2006).

This study opted to use qualitative and quantitative research approach to assess the role of classroom assessment practices on students’ performance in secondary schools in Mufindi District. The analysis made in education systems requires one to gather both qualitative and quantitative data as  explained in Sarantakos (2005). In this study qualitative approach was used to collect data from heads of school, teachers, parents and academic masters/mistress. Quantitative data were collected from the students to assess the role of classroom assessment practices on students’ performance in the study area. The flexibility of each approach has been studied thoroughly in (Lincoln, 2008; Sarantakos, 2005). 
3.3	Research Design
This study used cross-sectional research design (survey) to serve the purpose. The Ministry of Education Science and Technology provides the assessment tools to all schools in the country. It is worth noting that the practice must be the same to all but education reports reveals that schools and teachers differs in the application of tools. There comprehensive materials in the work of Yin (2009) concerning the case study design.

One important advantage of using case study is the ability to capture relevant data related to this study. In this particular study, the collected data were interpreted descriptively to serve the purpose of the study. The interpretation of information obtained from the case study was studied extensively in  Ary, Jacobs and Razavieh (2010). For interested readers also are requested to read the manuscript of Yin (2009) for detailed information regarding the case study.  

3.4	Area of the Study
The study was conducted in Mufindi district as one of the three districts of Iringa region. The District is located in the southern part of the region and it has a total of 61secondary schools. This study was carried out in Ifwagi ward and five secondary schools were selected from study area namely; JJ Mungai, Changarawe, Luganga, Kawawa and Kinyanambo secondary schools. The study area was selected because all data needed to serve the purpose of the study were available. 

3.5	Target Population
Mufindi district has 42 public secondary schools and 19 private secondary schools, respectively. The total population of students in the District is 8214 students, where 4453 are in Form Four while 3761 are in Form Three. Also, parents and school administrators were part of the exercise. This study selected two classes to obtain data because students in those levels have experience on schooling and assessment practices. They were expected to provide clear and relevant information about assessment as compared to form one and form two students. A total of 1,094 teachers are located in different schools within the District. The teachers were selected to participate in this study because they are the one who teach in classroom, assess students in classroom and evaluate the performance of students. 

Other population participated of this study were Heads of schools totaling to 61 teachers which is equivalent to number of secondary schools in the District. The Heads of schools were involved in this study because are the accounting officers in the respective school. Also, the heads of schools had useful reports regarding the relevancy of information and assessment tools given to teachers as explained in the report of Mufindi District Education Data (2018). Apart from the heads of schools, 61 academic master /mistress from schools were the targeted population because are the supervisors of the teachers and students regarding the performance of students and school. Also, academic master /mistress are responsible in keeping the record of students both academic performance and learning behavior. 
 
3.6	Sample Size and Sampling Procedures
3.6.1	Sample Size of the Study
The study used Yamane (1973) formula with 95% confidence level and 5% as a marginal error to compute the sample size. The formula to compute sample size is given by:

where
n = the sample size, 
N = Total population of students
e = acceptable marginal error (e = 0.01)
z = normal distribution symbol (z = 1.96)
p = proportion of selected respondents (p = 0.5)


A similar formula was used to compute the sample size of other groups and distributed accordingly. The distribution of the sample size for this study were one hundred (100) students, 40 teachers, 10 parents, 5 academic master/mistress and 5 heads of schools from the selected schools. 

3.6.2	Sampling Procedures
The ward and schools were selected purposively as well as the teachers, heads of schools and academic masters/mistresses because there is only one of person in the office responsible for such activities. However, students and parents were selected by using simple random sampling technique. Both parents and students were given equal chance to participate in the study.
3.7	Data Collection Methods and Instruments 
In this study, questionnaire and interview were employed to collect primary and secondary data. 

3.7.1	Questionnaire 
Questionnaire developed in this study consisted open and closed ended questions. The study designed two questionnaires; one for students and another for teachers. The questionnaire was self-administered to selected respondents. The questionnaire collected demographic data of students and schools as well as the variables related to the subject of investigation. The benefit of using questionnaire to collected data from respondents has been studied extensively in Omari (2011). The open-ended questions were included in the questionnaire to allow respondents to provide their opinion about the topic. 

3.7.2   Interview 
The structure questions were used in the interview. The face to face interview were conducted to heads of schools, academic masters/mistress and parents from selected schools. This method was adopted to cement the information which found to be missing from the questionnaire and also for balancing the information regarding the subject under study. Many researchers (e.g. Kothari, 2004) have used interview as an instrument of data collection to learn deeply in the research problem. Frankel and Wallen (1990) provided useful information about the process of administering interview to selected respondents. In this study, documentary review was used to collect data from published and unpolished report using the schedule guide.
3.8	Type of Data 
The study used both primary and secondary data.

3.8.1	Primary Data 
In this study, primary data were collected from the field. The study required some data to be collected direct from the selected respondents, for example, personal characteristics of students or schools. The primary data were gathered because they aimed to answer research questions designed to serve the purpose of this study. The need of collecting primary data from the selected respondents has been explained thoroughly in Adamu (2008) and Kothari (2004). It is through primary data collection one can control the information provided by the respondents rather than depending on questions. As a result, the present study collected primary data from secondary schools in Mufindi District to analyze the role of the continuous assessment on students’ academic performance. 

3.8.2	Secondary Data 
In this study, secondary data were extracted from various report found in the district and schools are sometime done using the documentary review where the schedule guide is used to obtain the required information. The focus of the study was to obtain number of enrollments, attendance of students and status of the school regarding the present of pedagogical as well as ICT training. The importance of collecting secondary data in research has appeared in education literature and research methodology manuscripts. The most notable reference was that of Saunders et al. (2003). Therefore, this study adopted the procedures presented in Saunders et al. (2003) to extract secondary data needed to analyze the problem under study. 
3.9	Validity and Reliability of Research Instruments
The validity of the research instrument and the applicability of proposed tools were validated after conducting pilot study. The developed questionnaire was administered to one of the schools located in the District to check the validity of the instrument. The study administered ten (10) to students and one questionnaire to each group participated in the study. The team of research reported that some questions were very long while others were not clear. After pilot study, the team made some corrections to ambiguity questions. Mugenda and Mugenda (2003) presented useful information regarding the procedures to test validity of the research instruments. 

The pilot data helped to test the reliability of research instrument. Pilot data were coded, edited and entered in the computer and analyzed to obtain the Cronbach alpha. In many research Cronbach alpha less than 0.7 implies that the research instruments are not suitable for the study (Saunders et al., 2003). However, this study obtained the alpha value, which was greater than 0.7 implying that reliability was attained.  Therefore, the reliability of the research instruments was consistency and significant for the study. 

3.10	Data Analysis Procedure
Collected data for this study were analyzed using various statistical packages including Statistical Package for Social Sciences and Microsoft Excel. The data were coded, edited, cleaned and entered in the package to facilitate the analysis. The analysis was opted to generate Tables and graphs needed to assess the problem under study. However, the study analyzed qualitative and quantitative data differently to suffice the study. The analysis process and procedures were studied extensively in Kombo and Tromp (2006). The analysis procedures carried out this study were done based on the type of data collected as explained hereunder. 

3.10.1	Qualitative Data Analysis 
Qualitative data were collected and subjected into content analysis. Qualitative data were collected using open ended questions and interpreted accordingly. The importance of using content analysis was studied significantly in the work of Kombo and Tromp (2006). The collected data were divided based on the content to facilitate analysis of the information. Finally, collected data were coded, transcribed and labeled and analyzed accordingly. 
 
3.10.2	Quantitative Data Analysis 
The study employed SPSS and Microsoft Excel to generate Tables and graphs for quantitative data. Before data analysis, collected data were coded, edited, entered in the package and executed to generate descriptive statistics and inference statistics. The generated data were presented in the Tables and Graphs and interpreted accordingly. 

3.11	Ethical Consideration












DATA ANALYSIS, PRESENTATION AND DISCUSSION
4.1	Introduction
This chapter presents the findings obtained after executing the data collected from the field in the SPSS. The descriptive statistics were presented in Tables and graphs and followed with the discussion. 

4.2	Demographic Characteristics of Respondents
The study obtained demographic characteristics of respondents participated in the research. The demographic characteristics involved heads of school, academic masters/mistress, parents, teachers and students from selected schools in Mufindi District. Both selected schools are in Ifwagi division, which comprise five secondary schools including the JJ Mungai, Changarawe, Luganga, Kawawa and Kinyanambo secondary schools. Five heads of school were involved, one from each school. 

Table 4.1: Demographic Information of Respondents





Source: research data, (2019

The sample included 5 academic masters/mistresses (1 representative from each school), 40 secondary school teachers (8 representatives from each school); 10 parents (2 representatives from each school). One hundred (100) students (i.e., 20 representatives) from each school and within each school ten (10) representatives were picked randomly from form three classes and another ten (10) student’s representative from form four classes were involved. The demographic information of respondents is presented in Table 4.1.

Table 4.1 shows the distribution of males and females participated in the study with respect to the category. The study found slightly difference between male and female in percentages. The total number of males was 82 (51.25%) while those of females were 78 (48.75%). The study revealed that 62.5% out of 160 of teachers were aged between 35 and 40 years, followed with those aged between 41 and 45(25%) and those aged between 45-50 constituted (12.5%). About 80% of students were aged between 17 and 20 years while 20% were aged between 13-16 years old. The remaining categories and their ages in percentage are shown in Table 3. Also, 62.5 % of teachers had an experience of between 5 and 10 years implies their professionalism to administer assessment leaves no doubt. The study further noticed that 62.5% of teachers hold bachelor degree in education.

4.3 Contribution Classroom Assessment on students’ Academic Performance in Mufindi District
In this study, the first research objective aimed to investigate the contribution of classroom assessment on students’ academic performance in secondary schools in Mufindi District. It was assumed that students are actively engaged in numerous learning activities such instructional activities which build long lasting memory on the learned concepts and learning competencies.  In achieving this objective, two questionnaires for students and teachers were administered in the selected schools. Also, interviews were carried out to obtain additional information from heads of schools, academic masters/mistresses and parents. A total of 140 participants consisting of 100 students and 40 teachers were selected to provide answers to the administered questionnaires. The questionnaire involves five points Likert scales which were (1) Strongly disagree, (2) Disagree, (3) undecided (4) Agree and (5) strongly agree. Moreover, 5 heads of school, 5 academic masters/mistresses and 10 parents provided information needed in this study through interview. The questionnaire involves five points Likert scales with options (1) Strongly disagree, (2) Disagree, (3) undecided (4) Agree and (5) strongly agree.  Table 4 presents number and percent of response obtained from students.  

Table 4.2: Views of Students on Feedback of Classroom Continuous Assessment
Item	Responses
	Strongly Disagree	Disagree	Undecided	Agree	Strongly Agree	Total
During the assignment students are busy with other activities 	-	8(8%)	-	80(80%)	12(12%)	100(100%)
Feedback result motivates students to work hard 	-	-	2(2%)	75(75%)	23(23%)	100(100%)
Teachers who do not give tasks to students limit them to work on what they have covered in the class	4(4%)	14(14%)	3(3%)	67(67%)	12(12%)	100(100%)
Frequently exercise, quizzes, and homework keep student busy	-	-	4(4%)	83(83%)	13(13%)	100(100%)
Exercise widen students’ knowledge	4(4%)	4(4%)	2(2%)	79(79%)	11(11%)	      100(100%)
Exposing students to variety of assignments improves performance 	15(15%)	38(38%)	5(5%)	30(30%)	12(12%)	      100(100%)
Tests given to students encourage them to learn 	-	-	3(3%)	93(93%)	4(4%)	       100(100%)
Tasks given to student help them to determine they success	-	1(1%)	2(2%)	90(90%)	7(7%)	   100(100%)
Source: Field Data, (2019).
Table 4.2 reveals that 92% of respondents agreed that when teachers request students to work on the given assignments, most of them keep on studying concentrating with other business leading to poor performance. About 8% of respondents disagreed with statement. However, during interviews with heads of schools, academic masters/mistresses and parents, they all agreed with the statement and concluded that classroom continuous assignments had a greater chance f influencing their academic performance. Insisting on the role of assignments, one head of school noted:
Learners must be assigned number of tasks such as individual projects, questions, tests, group discussion activities and in-house examinations to promote and create learning culture among students. As they are actively involved in classroom or outdoor learning activities that internalize the learning contents which consequently help them to master the contents. By so doing, help to improve the perform students (Field Data, 2019). 


Also, parents said that assignments given by teachers help to reduce unnecessary movement of students leading to better performance. Since most of these students are day scholar, nonacademic related activities may compromise their performance if assignments are not given to them. One parent said:
There is no doubt about the significance of classroom assignments on students’ academic performance. I have two children studying different secondary schools. I have experienced that one works hard to finish assignments than the counterpart. It is not surprising to see the second one playing with his peers. Their difference is clearly seen in their academic performance where the former performs much better than the later that is not serious with studies at all. I once went to talk to teachers about the poor performance of this child where they told me that my child was one of the students who do not attend school regularly and they do not do attempt any assignments given in classrooms or home (Field Data, 2019). 


The contribution of classroom assignments on students’ academic performance was equally supported by Ministry of Education and Vocational Training (MoEVT, 2008). The importance of the assignment can be seen in curriculum, which emphasize on the role of putting the learner at the centre of classroom instruction by promoting learning autonomy, active participation in learning and use of a variety of teaching and learning resources (TIE, 2007; MoEVT, 2008). According to MoEVT (2008), secondary schools must produce learners who are equipped with knowledge and skills. 

Also, the students must be effective in communication, decision making, analysis of issues, problem solving and ability to work in all environment under minimum supervision. It is clear that the process of producing responsible student require teachers to prepare activities that will subject students in the teaching and learning process. Appropriate strategies will help to actively engage students when teachers give assignment in classroom including individual activities, group assignments, quizzes, tests and projects. Findings conquer with the work of Mtika (2010) which explained that the more students are engaged classroom activities the more performance is expected.  

The study suggested that teachers and students must work together during preparation of teaching and learning outcomes. It is worth noting that resources should be directly connected to students’ daily life because students are motivated while doing classroom activities.  The author further suggested that for students to perform high in their academic, they need to be actively involved in the teaching and learning process. Thus, classroom assignments have the potential to influence students’ academic performance.

It was revealed that 86.3% of respondents agreed that classroom assessment provide opportunity for students to reflect, discuss and present past acquired knowledge and skills obtained through learning process. The study also, pointed out that students can show their learning competencies and when students are given midterm or final examination outperform. 

Findings about the student’s feedback regarding the relationship between the given assignments and motivation of working hard in classroom indicates that 98% agreed with the statements and only 2% had different opinion. It was further noticed that 79%) of students agreed that teachers who do not give class tasks limit them to work hard. Also, findings showed that 96% teachers who frequently give exercise, quizzes and homework to students the performance in that class was outstanding. 

Table 4.3 reveals that 90% of respondents agreed with the statement that provision of enough exercises to student widen their knowledge and improves academic performance. It was pointed out that 42% of respondents agreed that exposing students to a variety of assignments creates confidence to students and finally improves their performance. However, 58% of the respondents disagreed with the statement. Findings shows that a big number of respondents disagreed on the exposure of students to numerous assignments promote their academic performance. During the data collection most of students did not understood the question and ended up guessing the answer. 

Table 4.3: Teachers Views on the Contribution of Classroom Assessment
Item	Responses
	Strongly Disagree	Disagree	Undecided	Agree	Strongly Agree	Total
 Assessment of feedback to motivation.	-	-	-	37(92.5%)	3(7.5%)	40(100%)
Assessment of feedback as educational tool 	-	-	-	35(87.5%)	5(12.5%)	40(100%)
Assessment of feedback prevents unfair judgement	2(5%)	2(5%)	3(7.5%)	21(52.5%)	12(30%)	40(100%)
Assessment of feedback encourage students 	-	-	4(10%)	36(90%)	-	40(100%)
Assessment to feedback given to students help them to succeed	-	-	2(5%)	37(92.5%)	1(2.5%)	40(100%)
Lack of feedback discourage learners to work hard 	2(5%)	1(2.5%)	-	35(87.5%)	2(5%)	40(100%)
Source: Field Data, (2019). 

It is academically agreed that provision of assessment feedback to learners is important not only for students’ reflection of their learning but also for teachers. It is an indication of self-assessment as an alternative teaching and learning strategies. The importance of assessment feedback to learners is equally supported by teachers through research findings of this study. Most of the teachers involved in this study felt that the importance of assessment feedback to learners as the adage states that ‘no learning without teaching’ whereas effective learning is measured by numerous assessment methods applied (Meena, 2009). According to Meena, when students receive feedback on time, they are motivated to learn.  Meena’s positioned on the usefulness of assessment feedback to students’ learning process. The need for teachers to construct relevant and context-based assessments has significant role to learners and easily understand the content of the assessment. Good performance of students obtained through assignments make them to connection of the respective assessment with their everyday life experience. 
Findings show that most teachers were positive with assessment feedback for effective teaching and learning process. Approximately, all forty (40) teachers participated in this study were optimistic with the assessment feedback to learners. They all supported provision of assessment feedback to learners have the potential to promote students’ active learning. For example, one teacher requested to rate the influence of assessment feedback to students’ academic performance. All 40 teachers said that feedback to motivate students to learn. Emphasizing on this contention, one teacher noted:
I have experience of teaching students for more than ten years. When I teach, I usually provide different instructional activities (in school and take home) for students. The activities may be done in groups or individually. Most often students have commented that when they get feedback from the past assessment are encouraged to work harder for better academic performance in the coming assessments activities (Field Data, 2019).

This teacher’s perception about the usefulness of assessment feedback for students’ academic performance is also supported by Msonde (2011). The author stated that feedback in students’ learning is important not only for students but also for teachers’ reflection of their quality of teaching and learning. According to Msonde (2011), instructional feedback is important for both teachers and learners. For teachers, the feedback informs them where to improve and personal ability of students. Assessment feedback to students tells them their pace of learning, challenges facing learners in performing well their assignments and better ways of learning to improve their academic performance. 

It was found that 40 teachers viewed that assessment feedback resulted into teachers fairly judging students’ academic progress. This was due to the students to engage in doing assessment they do not only actively participate in knowledge construction about concepts taught, but also students concentrate in the learning process resulting to better performance. Teachers’ contention about the influence of assessment feedback on students’ judgment of their learning could mean that when students participate in doing a particular instructional activity it is easy to rate. Also, assist teachers to understand the ability of individual student in learning process unlike when students were theoretically taught. 

The need for teachers’ provision of fair assessment to students is supported by various scholars including Nyerere (1967), Dewey (1966) and Msonde (2011). Nyerere (1967) and Dewey (1966) insisted that the need to provide equal chances of education to all learners require teachers to ensure they fulfill all learners learn according to needs. Msonde (2011) provided that improves the performance to adequate knowledge. However, learners need to be actively engaged in numerous assessments for fairly provision of assessment feedback should be at the top priority. 

Teachers were also asked to rate their perception on the limited provision of assessment feedback on students’ academic performance. About 92.5% of the respondents viewed that limited provision of assessment feedback discouraged students to participate effectively in their learning leading to poor performance. One teacher emphasized this stating that:
“There is no one who would not wish to get feedback on what he/she has done, this is similar to students. They would always like to know the results of what they were tested or assigned to do. ……when they receive feedback of their assessments, they build strategies on the best practices to perform well in future assignments” (Field Data, 2019). 
This means that students to involve actively in the learning activities, teachers would need to provide as many assignments as possible and ensure students receive their assessment feedback. This will promote their morale learning improve academic performance. Provision of assessment feedback is also supported by behaviorists teaching theorists for students to get assessment feedback. Also, they create active learning culture which consequently improves their academic performance. 

4.4 Perceptions of Stakeholders on Assessment Tools 
The study analyzed the perception of stakeholders on the assessment tools used during teaching and learning. The study obtained data from questionnaires administered to teachers and students, and interviewed heads of school and parents. Findings indicated that stakeholders had different perceptions about the assessment practices carried by teachers. 
Table 4. 4: Students’ Perceptions on Assessment Tools Used
ITEM	Responses
	Strongly Disagree	Disagree	Undecided	Agree	Strongly Agree	Total
Students are not aware about learning needs	-	10(10%)	-	80(80%)	10(10%)	100(100%)
Doing exercise frequently limit the coverage 	-	5(5%)	5(5%)	70(70%)	20(20%)	100(100%)
Provision of exercise frequently limit individual learning	-	-	-	80(80%)	20(20%)	100(100%)
inconsistence of tasks keeps students lazy 	10(10%)	20(20%)	-	60(60%)	10(10%)	100(100%)
Students are anxious on selecting learning resources 	-	-	-	90(100%)	10(100%)	100(100%)
When student become aware of their own learning gain knowledge	-	10(10%)	-	50(50%)	40(40%)	100(100%)
Students are not aware of the time devoted prepare assessment 	-	-	-	90(90%)	10(10%)	100(100%)
Source: Field data, (2019).
Nevertheless, the variation of perceptions on the assessment practices had influence on teachers’ teaching behavior and improves the quality of teaching and learning. Table 4.4 presents students’ perceptions regarding teachers’ assessment practices and their influence on students’ academic performance.

The study aimed to understand the students’ perceptions on the types of assessments tools used to assess learning process of students. It was observed that perceptions of students vary depending on the different statements/items. For example, on the aspect of students’ awareness of their learning needs. It was reported that 90% students do not know their learning needs. It was noticed that when are given different assignments, they fail to understand them and connect with the learning competencies. A similar experience was provided by heads of schools who felt reported that students do not understand their learning requirements. Thus, proposing teachers need to explore students’ learning needs and potentials before they facilitate the new instructional topic. Responses from one of the heads of school were put in emphatic tone as: 
‘…… teachers are everything; they need to know their learners thoroughly. Teachers need to identify individual students’ learning needs and abilities so that they are in a better position to help them learn effectively’ (Field Data, 2019). 


This could mean that teachers are responsible to assist learners understand their learning needs and apply this knowledge to better perform the assignments provided. However, when parents were asked about the effect of students lacking of understanding of their learning needs; about 80% of parents interviewed said that they trust teachers. They were of the suggestion that teachers are responsible to expose students about learning needs and explain them what the assignments are all about and teachers’ expectations from students. Different scholars in the field of education have presented the teacher’s pedagogical qualities for effective facilitation of classroom instruction including exploring students’ learning needs and potentials. 

Despite lack of understanding of their learning needs, students’ have significant learning potentials (Meena, 2009). Meena adds further that it is the teacher’s responsibility to prepare the lesson in such a way that learners connect what they know with what they are supposed to know. Meena’s showed the roles of teachers and students in the classroom process. It was noted that students can perform well the assignments provided as long as teachers ensure that the assignments provided are not only connected to the students learning needs.  Also, they relate the learning objectives of the particular subject matter and/or topics. The findings further reported that excessive assignments given to students compromise the coverage of the syllabus. 

According to the findings, 90% students lamented to some teachers that they give them a lot of assignments. The majority said that when assignments are too many keeps them busy because they concentrate in few topics leaving others uncovered. When teachers were asked about 88% were optimistic that provision of many assignments. As the students learn thoroughly and deeply concentrate on the topics and get used to different examinations items which do appear in their final examinations. According to these teachers, assignments were aims to build students’ confidence and autonomy in the learning process. According to Ames (1992) assessment practices determine learners’ progress and encourage learners to work hard. Similar experience was reported by heads of schools when asked emphasized that: 
‘In our school, the main teaching and learning approach is assessment based. We have made our rule that students should be engaged in assignments every day whereas teachers across the subjects should ensure every student does at least one assignment for each subject’ (Field Data, 2019). 

Regular provision of exercise promotes student’s innovation, creativity and independent thinking. Stiggins (2014) advised teachers to promote learners’ independent learning through provision of many continuous assessments as possible. This kind of teaching and learning was also reported in Freire (1971) who proposed that teachers must attend pedagogy training to overcome the problem. Problem posing pedagogy is the teaching approach which the teacher use either individualized or group assignments or instruction activities for students learning. Interview with academic master/mistress indicated that classroom assessment environment conceived in classroom improves performance of students. The teacher establishes assessment purposes, assigns assessment tasks, sets performance criteria and standards, gives feedback, and monitors outcomes of the given assignment. According to Brookhar (1997) tests given to students encourage them to learn. It was further revealed that social cognitive theories of learning and motivation from the surrounding environment accompanied play a big role in supporting learners’ achievements. 

Significantly, interviewed heads of schools employed three assessment criteria in their review of assessments in science curriculum materials. This was on the extent to which assessment tasks align with the goals of the materials. The focus was on the items of students’ understanding, and the assessment that informs instruction. The argument was supported by the North West Regional Educational Laboratory (1995) which identified characteristics of a good reviewing assessment instruments and methods for cultural and other bias. Also, aligned assessments of student performance with the written curriculum and actual instruction, and teaching students to evaluate their work through self-assessment. Interviews with the heads of school further pointed out that student’s assignment keeps them busy at school/home. It has been illustrated that students who are idle would be busy doing their assignments. This was supported by Buyukkarci (2014) who indicated that when students are given classroom/home assignments are busy with schooling activities. 

Brookhart’s (1997) (​https:​/​​/​www.tandfonline.com​/​doi​/​full​/​10.1080​/​10627190802602509​) said that classroom assessment has a role in motivating student effort and achievement. The argument is also supported by interviews with academic master/mistress who reported that feedback from assignment motivate learners to work hard.  Interviewed parents contended that a take home assignment was not an assessment because it is hard to trace who actually did the assignment. As a result, the assignment functioned as an opportunity for students to practice certain skills. 

However, some students don’t value it when it is given in classrooms. The argument is also supported by Driscoll (2000) who contended that classroom activities allow learners to show their level of understanding. It makes sense to be analytical about a particular concept rather than home assignment because they are likely to get support from parents, peers and other relatives.  However, there are exceptional cases where learners who understand the concept are likely to work with peers to solve various problems that face them.  

Interviewed academic masters /mistress indicated that a second aspect of assessment that are linked to teachers interviewed was group activities that students were required to attempt in class. One teacher said assessment he enjoys to interaction with students during those activities. Similarly, Davis (2000) indicated that the interactive assessment allowed the students to explain, ponder, assess, and learn from each other. In such assessment activities students often actively engaged in classroom activity. Interview with heads of schools indicated that “learner’s   experience of evaluation and assessment determines the way in which the student’s approach (future) learning” 

Mr. Thomas Charles from JJ Mungai head of school revealed that once a teacher develop a tendency of providing enough activities which are associated with positive and negative feedback allow them to fill normal. However, once a teacher teaches without providing assignments, learners become lazy even when new teacher come with new teaching techniques; in such situation students end up hatting the teachers. Driscoll (2000) insisted that learners need enough assignment tasks within the classroom to allow them to practice their required competence. Interview with academic masters/mistress revealed that when teacher assign tasks to students allow learner to think. Also, the assignment should allow learners to be analytical and solve problem learners critical and analytical. Findings conquer with Struyven et al. (2005) that the way ‘through assessment a student tackles evaluation task’ assessment activities allow learners to think critically, be analytical in everything they are doing. This argument is also supported by Saunders (​https:​/​​/​www.tandfonline.com​/​doi​/​full​/​10.1080​/​10627190802602509​) et al. (2003) who indicated that reality of assessment normally reflect on what is being done in classroom continuously.

4.5 Challenges in the Assessment and Feedback Procedures 
The importance of self-assessment has gained remarkable consideration in education systems around the World. Today, teachers are in big challenge on assessing the performance of students and providing the feedback of their assignment (Herrera et al., 2007).  The importance of assessment and feedback to students remain critical in learning environment. Many teachers addressed several challenges facing them to provide quality assessment and feedback which demoralize students to work hard. Students have been complaining that teachers’ do not to provide t feedback on time to their students, the situation which demoralize student’s active participation in learning. 

Findings indicate that 80% of heads of school viewed that many teachers presented limited knowledge to students after the evaluation. Most of teachers use a trick of providing assignments which is not clear and informative to avoid giving the feedback. Heads of school’s suggested that teachers must attend training after receiving a support from Government and education stakeholders. Emphasize should be put in the area of evaluation because heads of schools have noticed many holes. 

It is worth noting that competent teachers have ability to evaluation the performance of students and effectively procedures facilitate the process of carrying out assessment and feedback to learners, hence, improving their learning. Stiggins (2014) points out that for students to attempt relevant and engaging assignments, teachers need to acquire adequate knowledge concerning the evaluation practice. It implies that in-service training on teachers on emerging instructional techniques including assessment and feedback procedures for improved students’ evaluation. Similarly, it was noticed that many teachers are carelessness about the consistency, organization and connection by students. Based on the findings, it was observed that 80% of interviewed parents reported that the take home assignments given to students lack connectivity from one another. 

According to these parents, students kept lamenting on the difficulty of assignments and reported that teachers give assignments to uncovered topics. The same experience was reported by heads of schools that many teachers provided assignments especially to be done when they are absent (80%). As such, these assignments are not chronologically arranged and do not help students to learn due to lack of relevance and supervision of the given assignment. Scholars including Stiggins (2001, 2014) outlined several ways of preparing high-quality assignments for students. Quality assignment according to Stiggins means an assignment which is relevant, context based and more importantly one that has been prepared to reflect the level of the learner.

Other challenges relating to assessment includes the provision of irrelevant instructional objectives and do not align with the students’ level. Participants especially teachers and parents reveled this when asked the need for teachers training on preparation of quality assessments including feedback for improved assessment practice and procedures. About 80% of heads of schools were not happy with the assignments prepared by their teachers indicating that they do not correspond to the instructional objectives. Emphasizing that teachers must consider the nature of assignment, one head of school presented: ‘if you go through subject based school quality assurance follow up reports, you will learn that teacher’s failure to prepare assignments which reflect the instructional objectives and learners’ level to be over repeatedly’. As discussed herein, it is necessary for teachers to attend periodical training to facilitate preparation and management of students’ evaluation.  

Table 4.5: Teachers views on Challenges in the Assessment and Feedback Procedures
Item	Responses
	Strongly Disagree	Disagree	Undecided	Agree	Strongly Agree	Total
Teachers are not clear about evaluation done to students 	-	-	-	38(95%)	2(5%)	40(100%)
Many teachers unaware of inconsistency in assignments	-	-	-	35(87.5%)	5(12.5%)	40(100%)
Teachers provide classroom assessment which are not related 	-	-	-	30(75%)	10(25%)	40(100%)
No feedback is given to students 	-	-	4(10%)	36(90%)	-	40(100%)
Assessment activities given to students are not related 	8(20%)	2(5%)	-	27(67.5%)	3(7.5%)	40(100%)
Source: Field Data, (2019). 

Findings from Table 4.5 of this study were consistency with the results provided by Lukanga (2012) that in-service training are important to teachers and other academic staff as it enables them to share and gain new knowledge concerning the evaluation process. Apart from that Lukanga (2012) and Conco (2005) suggested that in-service training significantly improves teaching styles and enables teachers to grow academically.  Researchers and education expertise agree that in-service training has a great contribution in improving teaching competences, which is very important to student’s evaluation.  

Table 4.5 shows the influence of teacher’s assessment practices on students’ performance. The study designed five items to rank its influence on the student’s performance. It was noticed that teachers have limited competencies differentiating type of learners, assessment and methods and rationale of assessing students. It is makes sense to note that when assessment is not effectively undertaken it may confuse learners instead of facilitating their learning. Table 7 further point out that all teachers 40 (100%) lacked knowledge of conducting assessment and do not adhere to procedures as well as guidelines given to them. It was observed during the data collection 100% were unaware with inconsistence of assessments that they practice and its impact on students learning. 

Besides the inconsistency of assessment done to students, it was noted that most of the assignments do not reflect the students’ instructional objectives 40(100%). Also, assessment feedback to students were not given on time 36(90%) and bad enough the provision of assignments which were not related to level of students 30(75%) participants. Based on the findings, it can logically be argued that teachers’ assessment practices in Mufindi District need immediate actions to rescue the situation. 

Teachers need to attend extra training on the students’ assessment and evaluation process to improve the performance of students in examinations.  Similar findings were presented in the work of Stiggins (2014) that quality students’ assessment practices have the potential to promote their academic performance. The study suggested teachers to implement standard based and outcome-based assessment practices in their school. The study obtained information form heads of schools and parents regarding the challenges leading to poor implementation of the assessment tools to improve performance of students. 

The interviews with academic master/mistress revealed that the process of designing high quality assessment items for regular classroom practices is a big challenge to many teachers. The heads of schools agreed that teachers must attend training to improve their professionalism and produce quality assessment for students.   Findings from one interviewed academic mistress insisted that:
“As academic mistress I noticed that even though writing skills research is concerned with issues of development, learning and writing seem to function as quite separate communities with their own conferences and journals, and the knowledge created in one area is surprisingly unknown to English and Kiswahili, teachers needed to assess learners writing skills in all subjects by checking spelling mistake and correcting grammar” (Field Data, 2019).

Information received from headmistress, it is quite clear that teachers have limited pedagogical skills and knowledge which are necessary for the practices. The adoption such methods are effective in teaching and learning particularly on the aspect of students’ assessment. It is logically to conduct in-service training to teachers particularly pedagogical aspects to improve the quality of assessment in teaching and learning. 













STUDY SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
5.1	Introduction
This chapter summarizes the findings of the study. The chapter presents the study summary, conclusions and recommendations regarding the role of classroom assessment on students’ academic performance. 

5.2	Summary of the Study
The study assessed the contribution of classroom continuous assessments on enhancing students’ academic performance in secondary schools in Mufindi District. The research was guided by three objectives namely: Determine the contribution of classroom assessment on students’ academic performance, assess perceptions of stakeholders’ on assessment tools used during classroom assessment and examine the challenges in the assessment and feedbacks procedures in secondary schools in Mufindi District. 

The study was conducted in five secondary schools namely; J.J. Mungai, Changalawe, Kawawa, Kinyanambo and Luganga. Using both qualitative and quantitative approaches supported by cross-sectional design where both randomly and purposively sampling procedures were used to select schools and respondents. The targeted population for this study varied from one category to another, however, the sample size obtained after using formula were 160 respondents. The distribution of the sample size were Heads of schools (05), academic master/mistress (05) teachers (40), parents (10) and students (100). Data were gathered through questionnaire and    interviews.
 Lastly qualitative data were subjected to content analysis, organized and summarized according to their themes. Quantitative data were analyzed through Statistical Package for Social Sciences. Data were collected using questionnaires, interview guide and documentary review where finally they were analyzed using the same package.  

5.3	Summary of the Findings
5.3.1	Determine the Contribution of Classroom Assessment on Students’ Academic Performance
Findings revealed that assessment enhance learning, provides feedback to students about their progress, build self-confidence and self-esteem, and develop teachers and students’ evaluation skills. Also, it was noticed that for effective learning, there must be active correspondence between teaching, evaluation and results (see Table 5,6 and 7). More importantly, the findings showed that classroom assessments constitute a critical pedagogical component which promotes student’s creativity and critical thinking. Also, the classroom assessment promotes students learning autonomy as well as encouraging learners to work hard.

5.3.2	Perceptions on Assessment Tools used during Classroom Assessment
Findings revealed that some student’s considerers that homework assignments as not part of assessments. This group of respondents did take it seriously the work due to the fact that it is difficulty for teacher to assess who actually did/didn’t do the work. Such false argument creates laziness to them and it actually affects their performance. In reality, the homework assignment gives opportunity for students to practice certain skills, making it more of a learning activity instead of an assessment activity. 

Based on the findings, there is a weak link between what is taught and what is assessed. The findings indicated that teachers use of one type of method to assess students. The assessment method has not bared positive effect to students. Hence, it is suggested for teachers not to rely on one type of assessment while evaluating the ability of the learner. It makes sense to think of the diverse types of assessment which trigger students’ interaction for effective learning. It was evident that while many teachers presented acquisition of limited knowledge on the types of assessment to be used in classroom assessment, they were also not able to assists students in classrooms. 

Many students dislike assessments given to them and end up lamenting those assignments results are nothing than wasting their time. However, other participants were optimistic with provision of numerous continuous assessments stating that they help students to think critically and become analytical in everything they are doing. Briefly, the findings on the usefulness of the assessment tools varied from respondents to respondents within the groups.

The lesson learnt from the findings is that a new vision for assessment in the new millennium should be integrated with learning and assessment. This redefines the roles of students and teachers in the assessment process. Teachers must attend regular in-service training particularly pedagogical developments to familiarize with new techniques of teaching and learning as well as assessing classroom processes. These include management of classroom assessments for improved teaching and learning as well as students’ academic performance.

5.3.3	Challenges of the Assessment and Feedbacks Procedures in Secondary Schools
Based on the findings, teachers and students are facing many challenges with regard to classroom assessments. These challenges include; teachers have limited knowledge on the types of assessments and their management. Many students lack understanding of their learning needs and their reluctance to work on the provided assignments. It was not surprising to hear from them that assignments given to them waste their time, which would otherwise be used to study other topics across subjects. Such an answer shows the way teachers are compromised with students in managing the assessments for effective teaching and learning leading to good academic performance of students.

Teachers have failed to come with new techniques of assessing students in classrooms and procedures of evaluating the learning process. It was noted in this study that many teachers never attended training for couple of years, which limit them to prepare assessments that are effective to students. Also, it was noticed that students are laziness because most of them do not submit their homework on time and other do not attempt at all. It was observed that the majority lack of knowledge on the selection of contextual relevant assessments. 

Teachers’ lack of training on the modern assessment methods and approaches related to pedagogical practices. Some teachers were not able even to prepare tools for facilitating the assessments for improved students’ academic performance.  Other assessment challenges according to the findings included the assessment types and the respective subject instructional topics. It was revealed that some of the assessment types provided to students did not align with the relevant topics thus confusing students. Many students experience difficult to link between the assignments given and the topics learned in classrooms. 

Teachers are under high pressure to meet the requirements of national, regional and international, which does not tell anything about pedagogical training to teachers. The role of educational measurement and accountability can be achieved when all education stakeholders are involved in planning and implementation of assessment tools. Unless alternative assessment practices are theoretically and practically grounded and quality secured the performance of students will be better than that of today. It is the duty of educational researchers and teachers to join their efforts to bring new culture of learning.

5.4 Conclusions of the Study
Classroom assessments are very important to the learners when there is mutual relationship between teachers and learners. Indeed, classroom assessments play significant role in enhancing learning process, provides feedback to student about their progress. Also, build self-confidence and self-esteem and develops skills in evaluation, evaluation and results. More importantly, assessment encourages learners to learn, determine learners’ progress and allow learners to work hard. There is a need to establish relationship between what is taught and what is assessed, which should be transparent. On the other hand, there is a need to establish student consultation unit to allow students to express their feelings about the classroom assessments. Also, teachers teaching in respective class should be accompanied with provision of assignment rather than thinking about finishing a topic. More important they should not rely on one type of assessment but rather integrate with other type of assessments to widen student understanding.

Classroom continuous assessment must be aligned with international trend of measurement and accountability because most of the students after graduation are expected to join various universities around the globe. There must be an alternative assessment practices to link theories and practical conducted in schools. Educational researchers and teachers join hands to strength international testing regime to bring the new learning culture to secondary school students. 

5.5	Recommendations of the Study
5.5.1	Recommendation for Immediate Action 
i.	Teachers teaching endeavors and learning processes should proceed with exercises, assignments, and quizzes to allow learners practice what they have learnt in classrooms. 
ii.	Assessment activities given to students should be accompanied with timely feedback to learners to enhance their learning morale, improve their learning processes and performance in general.
iii.	Teachers should create learning environment that interact with learners in relevant contexts based and meaningful classroom assessments for improved teaching and learning endeavors.
5.5.2	Recommendations for Policy Makers
This study calls for decision makers including the government to ensure that they set regulations that would promote formative assessment practices in schools. This can be considered as a strategy geared to meet national and international education trends, dynamics and standards. Stakeholders including the government should also set of regulations that would promote linkage of classroom processes and students’ real life i.e. Praxis education which is relevant and context reflective. Stakeholders should support teachers with in-service training in areas of assessments in particular and general pedagogical practices to increase assessment efficiency and effectiveness.
 
5.5.3	Recommendations for Further Research
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APPENDIX I: Questionnaire for Students
My name is John Lupenza a student at the Open University of Tanzania, pursuing a Masters of Education Administration, Planning and Policy Studies (MEDAPPS) degree. I am carrying out a research on the: An assessment of the contribution of classroom assessment practices on enhancing students’ academic performance in Mufindi district, Tanzania.
I am kindly requesting your information in my study.
DONOT WRITE YOUR NAME IN THIS QUESTIONNAIRE
SECTION A: PROFILE OF A STUDENT
1.	What is your gender? Male [   ] Female [   ]
1.	Age group………………





In which class are you? (Tick on your respective class)
Form One [  ] Form Two [  ] Form Three [  ] Form Four [  ] Form Five [  ] Form Six [  ]
B.  AN ASSESSMENT OF THE CONTRIBUTION OF CLASSROOM ASSESSMENT PRACTICES ON ENHNANCING STUDENTS’ ACADEMIC PERFORMANCE IN MUFINDI DISTRICT, TANZANIA
Please circle a number from the scale below to show how you Agree/Disagree with each of the following statements in relation to your knowledge. Whereby, 1= Strong Disagree 2= Disagree 3= undecided 4= Agree 5= Strongly Agree. 

ITEM                                                                                                      SCALE
S/N	ITEM	Strongly Disagree	Disagree	Undecided	Agree	Strongly Agree
A	The Classroom Assessment on Students’ Academic Performance 					
1.	When teachers provide assignments to students they keep them busy with their studies	1	2	3	4	5
2.	Feedback from assignment and tests motivate students to work hard 	1	2	3	4	5
3.	Teachers who do not give  tasks to students limit them  to work  on what they have covered  in the class	1	2	3	4	5
4.	Teachers who frequently provide students with exercise, quizzes, and homework  keep them busy, a situation which is likely to improve academic performance 	1	2	3	4	5
5.	Provision of enough exercise to student widen their knowledge	1	2	3	4	5
6.	Exposing students to variety of  assignments such as: homework, develop students belief about their performance 	1	2	3	4	5
7.	Tests given to students encourage them to learn 	1	2	3	4	5
8.	Tasks given to student help them to determine if they were successful in learning the necessary content for a given class 	1	2	3	4	5
	B: Perception of Students on Quality of Assessment Tools					
1.	Students are not aware of their own learning needs	1	2	3	4	5
2.	Doing exercise frequently limit time for coverage of the content 	1	2	3	4	5
3.	Provision of exercise frequently limit time for individual learning as most of the time will be used for doing exercise.	1	2	3	4	5
4.	Some of the students are lazy due to inconsistence  tasks given to them	1	2	3	4	5
5.	Some of the students  are anxious  on how to select learning resources  to accomplish  tasks given by the teacher 	1	2	3	4	5
6.	When student  become  aware of their own learning they are able to work with others  to gain knowledge	1	2	3	4	5
7.	Students are not aware of the time devoted to students assessment of learning 	1	2	3	4	5
	C:  Challenges in the Assessment and feedback Procedures					
1.	Teachers are not clear about how students learning  will be evaluated	1	2	3	4	5
2.	Many teachers seems unaware of inconsistency in giving students assignments	1	2	3	4	5
3.	Some of the teachers provide classroom assessment which are not related with specific objectives/competences	1	2	3	4	5
4.	Assignment ,tasks, exercise  given to students lack feedback from teachers 	1	2	3	4	5




APPENDIX 2: Questionnaire for Teachers 
My name is John Said Lupenza a student at the Open University of Tanzania, pursuing a Masters of Education Administration, Planning and Policy Studies (MED - APPS) degree. I am carrying out a research on the investigation of the contribution of classroom assessment practices on enhancing students’ academic performance in Mufindi district, Tanzania.

I am kindly requesting your information in my study.
DONOT WRITE YOUR NAME IN THIS QUESTIONNAIRE







(a)	 Diploma    (b)   First degree       (c) Masters   (d)   PhD
4.	Working Experience   
(a) 1-5   years   (b)  5-10  years     (c)    10-20 years     (d)20-30years

B. AN ASSESSMENT OF THE CONTRIBUTION OF CLASSROOM ASSESSMENT PRACTICES ON ENHNANCING STUDENTS’ ACADEMIC PERFORMANCE IN MUFINDI DISTRICT, TANZANIA
Please circle a number from the scale below to show how you Agree/Disagree with each of the following statements in relation to your knowledge. Whereby, 1= Strong Disagree 2= Disagree 3= undecided 4= Agree 5= Strongly Agree. 
 	Strongly Disagree	Disagree	Undecided	Agree	Strongly Agree
 	I: The Classroom Assessment on Students Academic Performance 	 	 	 	 	 
1	Assessment feedback motivate student to learn 	1	2	3	4	5
2	Assessment feedback has found  to be a powerful  educational tool for learning 	1	2	3	4	5
3	Participating in assessment feedback helps to prevent unfair judgement	1	2	3	4	5
4	Assessment feedback encourage elaborated and systematic process that supports learning 	1	2	3	4	5
5	Feedback  given to students help them to determine if they are successfully in learning the necessary content 	1	2	3	4	5
6	Lack of feedback  discourage learners to work hard 	1	2	3	4	5
 7	Assessment feedback   motivate teachers to  improve teaching and learning 	1	2	3	4	5
 	II: Perception of Teachers on Assessment Tools					
1	Students are not aware of their own learning needs	1	2	3	4	5
2	Doing exercise frequently limit time for coverage of the content 	1	2	3	4	5
3	Provision of exercise frequently limit  time for individual learning  as most of the time will be used for doing exercise.	1	2	3	4	5
4	Some of the students are lazy due to inconsistence  tasks given to them	1	2	3	4	5
5	6.Some of the students  are anxious  on how to select learning resources  to accomplish  tasks given by the teacher 	1	2	3	4	5
6	When student  become  aware of their own learning they are able to work with others  to gain knowledge	1	2	3	4	5
 	Students are not aware of the time devoted to students assessment of learning 	1	2	3	4	5
 	III: Challenges in the Assessment procedures and feedbacks procedure					
1	Teachers are not clear about how students learning  will be evaluated	1	2	3	4	5
2	Many teachers seems unaware of inconsistency in giving students assignment	1	2	3	4	5
3	Some of the teachers provide classroom assessment which are not related with specific objectives/competences	1	2	3	4	5
4	Assignment ,tasks, exercise  given to students lack feedback from teachers 	1	2	3	4	5
5	Assessment activities given to students  are not related with their level	1	2	3	4	5
6	Teachers believe that assessment activities is a wastage of  time in finishing topic therefore they  concentrate on finishing topics rather than ensuring learners understanding through s	1	2	3	4	5




APPENDIX 3:   Interview Schedule for Heads of School
AN ASSESSMENT OF THE CONTRIBTUION OF CLASSROOM ASSESSMENT PRACTICES ON ENHNANCING STUDENTS’ ACADEMIC PERFORMANCE IN MUFINDI DISTRICT, TANZANIA
(a)	What are the contributions of Classroom Assessment on Students’ Academic Performance? 
 (b)	What is your Perception on the quality of Assessment Tools for classroom assessment? 
 (c)	Identify Challenges in the Assessment Procedures and Feedbacks Procedures?
 (d) Do you have any other opinion about the relationship between classroom assessment and students’ academic performance especially with reference to your school?


APPENDIX 4: Interview Schedule for Academic Masters/Mistresses
AN ASSESSMENT OF THE CONTRIBTUION OF CLASSROOM ASSESSMENT PRACTICES ON ENHNANCING STUDENTS’ ACADEMIC PERFORMANCE IN MUFINDI DISTRICT, TANZANIA
(a)What are the contributions of Classroom Assessment on Students’ Academic Performance? 
i. How do classroom questions and answers influence students’ academic performance?
ii. How do classroom tests promote students’ academic performance?
iii. How do homework assignments enhance students’ academic performance?
 (b)What is your Perception on the quality of Assessment Tools for classroom assessment? 
i. How do you perceive about clarity of classroom questions and answers on influencing students’ academic performance?
ii. How do you perceive on the relevance of classroom tests on promoting students academic performance?
iii. How do you perceive on the adequacy of takehome assignments in enhancing students’ academic performance?

 (c )Identify Challenges faced by academic masters/ mistresses in the Assessment and Feedback Procedures?
i. How does teachers’ limited knowledge on classroom evaluation hinder students’ academic performance?
ii. How does teachers’ provision of classroom assessments which do not align with instructional objectives limit students’ academic performance?
iii. How does teachers’ failure to timely provide classroom assessment feedback hinder students’ academic performance?





















APPENDIX 5: INTERVIEW GUIDE FOR PARENTS
 1. Nini mchango wa  ufuatiliaji ( upimaji  na tathmini)     darasani katika mafanikio ya wanafunzi ?
2. (a)Je unayo desturi ya kuangalia daftari za  mtoto wako  kuona mazoezi na mitihani na majaribio  wanayopewa? Ndiyo/ hapana  (          )
(b) Kama jibu ni ndiyo toa maoni yako juu ya  mazoezi, mitihani na majaribio yanayotolewa kwa wanafunzi shuleni.
------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
(c  ) Kama jibu ni hapana kwa nini huna desturi ya kuafuatilia maendeleo ya mtoto wako?
---------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
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